Holland Park School | Year 7 Geography: Introduction to Geography – 7.1
 
	

	Overview  
	This introduction to map skills is taught as the first unit in KS3 geography to provide a foundation of procedural geography skills that can be applied to the rest of the units in Year 7 geography and beyond.

	Key words 
	Geographer, human, physical, ordnance survey, scale, contours, cross-sections, atlas, longitude, latitude, grid references, compass, eastings, northings, key, relief, topography, contours, spot height, continent, GIS. 

	Key Skills 
 
	· Locate and name the continents and oceans of the world, identify characteristics of the four countries and capital cities of the United Kingdom and its surrounding seas.  
· Be able to locate places using longitude and latitude and describe the position of the Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian. 
· Demonstrate use of Ordnance Survey map skills, including 4 and 6 figure grid references, eight points of the compass, scale, measure distances, map symbols, representation of height including contour patterns, draw cross-sections, to investigate places. 


 
	Maps and Symbols
	Using grid references
	Relief
	Continents and Oceans
	Longitude and Latitude

	Students will be able to use eight-point compass directions and will be able to use a key to identify map symbols. 

Students will be able to use map symbols on OS maps to locate features. 

Students will use OS maps to show characteristics of different places. 
	Students will learn how to locate and describe the location of features using four-figure grid references.

	Students will explore three methods of representing relief on maps: colour layering, spot heights and contour lines.

Students will describe the topography of land using colour layering and analyse the topography of the UK using a colour-shaded map.

Students engage with contour lines, matching them to the shape of the land.
	Students will independently be labelling the five oceans on a map using an atlas. 

Students identify the seas and oceans surrounding the UK and label them on a map alongside capital cities and other major cities in the UK.

	Students identify significant lines of latitude, including the equator, tropics, and Arctic and Antarctic Circles.
 Students will locate the northern and southern hemispheres based on latitude divisions.







Holland Park School | Year 7 Geography: Introduction to global climate – 7.2
 
	

	Overview  
	Students will learn about the six main climate zones before being introduced to the natural process of the greenhouse effect and how human activity – such as the burning of fossil fuels – has accelerated this to create unnatural global warming. Students will learn some of the causes and effects of climate change and consider their individual roles and how some actions have larger impacts than others.

	Key words 
	Atmosphere, biodiversity, biome, climate, habitat, green house effect, global warming, ecosystem, deforestation, global warming, weather renewable and non-renewable

	Key Skills 
 
	· To be able to identify the different climate zones
· To be able to describe the green house effect and the enhanced greenhouse effect
· To be able to identify and explain causes of climate change
· To be able to categorise the impacts of climate change


 
	Climate Zones and Biomes
	The Greenhouse Effect
	Causes of Climate Change
	Effects of climate Change
	My Role as a geographer

	Student will be able to state the differences between climate zones and biomes.

Students identify biomes within different climate zones, highlighting five specific biomes.

Student can describe the features of each climate zone.
	Students will be able to the differences between the greenhouse effect and the enhanced greenhouse effect.

Analyse line graphs showing the correlation between carbon dioxide levels and temperature changes to understand and prove the enhanced greenhouse effect. 

	Students learn about how burning fossil fuels for transport and electricity use contributes to the enhanced greenhouse effect.

Identify other human causes of climate change, including deforestation, waste disposal and agriculture.

Explaining how human activities contribute to the enhanced greenhouse effect and cause global warming.
	Students will learn about extreme weather events, specifically heatwaves, as an effect of climate change in the UK.

Students will be able to categorise the effects of heatwaves in the UK into social, economic and environmental impacts.
	Students learn how humans can reduce the amount of greenhouse gases in the atmosphere. 

Students identify human actions that can be replaced with alternatives to lower carbon dioxide emissions. They learn how carbon dioxide emissions can be measured and compare activities based on their emissions. 







 Holland Park School | Year 7 Geography: Development 7.3 
 
	What is development?  

	Overview  
	Pupils will extend their locational knowledge and deepen their spatial awareness of the world’s countries, using atlas maps, to focus on development. Pupils will analyse the distribution of developed, developing countries and emerging countries. In this unit pupils are asked to examine the distribution of development globally. Pupils should consider methods of measuring and comparing development and explain the factors (human and physical) that affect the varying rates of development, for example looking at the impact of colonialism on the development of both the DRC and Mali.  
Pupils will use a range of indicators to analyse world patterns of development, and then evaluate the effectiveness of similar indicators in assessing the quality of life of different people in different locations. Pupils are required to consider the causes of world poverty before investigating what can be done to improve people’s quality of life via top-down and bottom-up strategies. Students will then assess the effectiveness of the different strategies being used to improve the quality of life in a specific location. 

	Key words 
	Development, developing country, developed country, emerging country, colonialism, poverty, Brandt line, urbanisation, gross domestic product / gross national income, literacy rate, infant mortality, life expectancy, birth rate, people per doctor, agriculture, cars per 1000, non-government organisation, bilateral aid, multilateral aid, push factor, pull factor, top-down, bottom-up. 

	Key Skills 
	· To be able to describe the distribution of developed, developing and emerging countries. 
· To be able identify how development is measured through single development indicators and HDI. 
· To explain the factors that affect development. 
· Assess a strategy that can be used to improve quality of life in a developing country / or region. 


 
	Features of developing, emerging and development countries
	The distribution of development
	Development Indicators
	GNI per capita
	Development of Asia focusing on Nepal

	Students will be able to categorise the level of development of countries into developed, developing and emerging.

Students will know that GDP per capita is a development indicator. 

 
	Students will know that The Brandt Line categorises countries as developed or developing based upon their GDP per capita. They will know that The Brandt Line maps these countries, creating the Brandt line.  

Students will be able to describe the distribution of the developed and developing countries based on The Brandt Line.
	Students will know that there are a range of development indicators (e.g. birth rate, life expectancy etc.). 

Students will understand that development is not fixed, and the level of development can change overtime. 
 
Students will know that development indicators have strengths and weaknesses and that composite indictors are a more accurate way of measuring development e.g. HDI.


 
	Students will be able to explain that economic growth occurs when the Gross National Income (GNI) per capita of a country is increasing and more goods and services are available, leading to improvements in development indicators.

Students also need to know the benefits of economic growth and how taxation leads to people of the country experiencing a better standard of living.

	Students will be able to explain the difference between human and physical features and the development of Asia overtime.
 

	The causes of uneven development
	Development through economic growth
	Development in Africa and focusing on The Democratic Republic of Congo (DRC)
	Development through Top-down and bottom-up projects in The Democratic Republic of Congo (DRC)
	

	Students will know and explain the development gap, income distribution and uneven development within the context of Nepal. Students need to know again what human features are and how they affect Nepal’s level of development.

	Students will know what tourism is and the different types of tourism.

Students will be able to compare tourist numbers between developing and developed countries and the effects that tourism has on government revenue and economic growth.  
	Students will be able to locate the DRC.  

Students will know a range of human and physical features for the DRC and will be able to decide if the features could be categorised as an opportunity or a challenge with regards to their development.



	Students will understand the features of the Grand Inga Dam and the potential of the hydroelectric power.  
 
Students will also understand the 
scale of the project as it is a top-down project. 

Students should be able to explain why the different stakeholders hold their views on the project.

Students will be able to explain a range of advantages and disadvantages of the Grand Inga Dam and decide whether it has supported or not supported the DRC’s development.

Students will also be looking at a bottom-up approach with regards to the WECAN project and students will be again deciding whether this small-scale project has supported or not supported the DRC’s development. 

	




Holland Park School | Year 7 Geography: Rivers – 7.4 
 
	Rivers  
	

	Overview  
	This unit focuses on the work of rivers, the effect they have on the landscape and the impact of rivers on the lives of people living near them. Pupils would be able to see the key processes acting within the river and the features produced by these processes.  
To enhance their research skills, pupils could use sources such as BBC News to look at recent flood events, to appreciate the impact of flooding both locally, nationally and globally. 
Pupils could also be encouraged to use sources such as the Environment Agency website to further their understanding of flood prevention measures. 
By the end of the unit, the pupils will have gained knowledge on the power by which rivers shape the land; how geographical processes interact to create distinctive physical features that change over time and space; and the relationship humans have with rivers in the context of flooding and flood prevention. 

	Key words 
	Water cycle, drainage basin, watershed, source, mouth, tributary, confluence, long profile, erosion: hydraulic action, corrosion/solution, abrasion, attrition, transportation, traction, saltation, suspension, solution, deposition, v-shaped valley, waterfall, plunge pool, gorge, meander, river cliff, slip-off slope, velocity, ox-bow lake, flood, flood plain, saturated, discharge, infiltration, surface run-off, levees, hard engineering and soft engineering, interception, through flow, evapotranspiration. 

	Key Performance 
Indicators 
 
	· Can describe the features and processes within a drainage basin. 
· Can explain the different processes of erosion, transportation and deposition and how these form different river landforms. 
· Can explain the different factors which contribute to floods and how the flood risk can be reduced. 
· Compare and contrast the causes, effects, and responses of a flooding event in a developed and developing country. 


 
	The Water Cycle 
	The Drainage Basin and The Drainage Basin System 
	Grid References
	Relief of the drainage basin

	Students will know the different processes of The Water Cycle.

Students will know the distribution of freshwater and saltwater on Earth and describe the distribution of easily accessible freshwater. 
 
	Students will be able to identify the different drainage basin features from diagrams, photographs, and maps (satellite and OS map). 
 
Students will know the definitions for the six features of a drainage basin. 

Students will be able to define the different stores, transfers, and outputs. 



	Students will be able to our and six figure grid references to locate features of the drainage basin (and other human and physical features) on Ordnance Survey (OS) maps. 



Erosional processes:
Students will know the key words and definitions for the 4 types of erosion.  
 
Some will know the key words and definitions for the 4 types of transportation. 
 
Students will begin to understand how different factors can influence the different types of erosion and transportation e.g. a higher velocity would result in greater hydraulic action, whereas a weaker velocity could result in material being transported by traction no longer moving.
 
	Students will be able to understand the relief in the drainage basin, including the land around the source, mouth, valley and ridges.




 

	The Long Profile
	Transportation Processes
	Formation of river landforms – Upper course
	Formation of river landforms – Middle course

	Students will know that a river has three courses, and that there is difference between the three courses. 
 
Students will be able to identify the different processes (e.g. vertical erosion/ lateral erosion/ deposition) and features (waterfalls, meanders, velocity, width, depth etc.) found in the different courses. 







 
	Students will be able to know the four different types of transportation and explain the factors which could influence the type of transportation taking place through analysing the shape and size of river sediment in different courses of a river. 
	Students will be able to understand and explain the formation process of a waterfall and gorge in the upper course of a river. 
	Students will be able to understand and explain the formation process of a meander and Ox-bow Lake in the middle course of a river.








	Formation of river landforms – Lower course
	Human and Physial causes of flooding
	Management flood risk
	The Somerset Level Floods

	Students will be able to understand and explain the formation process of a floodplain and Levees in the lower course of a river.

	Students will be able to understand what a flood is and the human and physical causes of river flooding.



	Students will be able to identify the advantages and disadvantages of hard and soft engineering strategies to reduce flood risk.
	Students will be able to locate the Somerset Levels and identify the causes, impacts and responses (immediate and long-term responses) to the 2013-2014 floods.



 

	The Bangladesh Floods
	
	
	

	Students will be able to locate Bangladesh and outline the causes, impacts and responses (immediate and long-term responses) to the floods in 2022.







 
	





 
	
	










Holland Park School | Year 7 Geography: World of Work – 7.5 
	World of Work 
	

	Overview  
	This unit explores economic activities, with a specific focus on tourism. Pupils will investigate examples of work in each sector of the economy. They will understand the different employment structures of countries at different levels of economic development and how these structures change overtime. The unit will also focus on the factors which influence the location of different industries. 
The unit will then focus upon tourism as an example of a tertiary industry, examining why this industry is the fastest growing in the world and the largest employer globally. The unit will have a deep focus on the impacts of tourism both positively and negatively within a chosen location picked by the school. Students will explore the economic, social, environmental opportunities and challenges created by this industry.  

	Key words 
	Economic, primary, secondary, tertiary, farming, manufacturing, tourism, Butler model, disposable income, market / marketing, development, quaternary, taxes, multiplier effect, leakage, subsidies, footloose. 

	Key Performance 
Indicators 
 
	· Describe the different sectors of the economy, how these differ between countries and change overtime. 
· Describe and explain factors that influence the distribution of economic activities in the primary, secondary, tertiary and quaternary sectors. 
· To be able to explain the factors which have led to the growth of tourism and how this changes overtime. 
· To assess the impacts of tourism on a chosen location.  


 
	Types of work
	Employment structures
	Factors affecting the location of industries
	Features of quaternary industries
	The impact of industries

	Students will know the key words for the 4 different employment sectors, as well as some of the features of each sector. 
 
Students will know that the % of people employed in each sector has changed overtime in the UK. 
 
Students will know some of the factors which have led to employment structure change in the UK 
	Students will know that employment structures vary world-wide, and that a country’s level of development can influence its employment structure. 
 
Students will know that developing countries often have a higher percentage of people employed in primary industries, emerging countries have a higher percentage in secondary industries, whilst developed countries such as the UK has a larger tertiary sector and a growing quaternary sector. 
 
	Students will know a range of physical and human factors which have influenced the location and distribution of different industries. 
 
Students will know that primary, secondary, and tertiary industries have similar and different factors which influence their location. 
 
Students will know that some industries can be footloose.
	Students will know what a science park is and will understand that some of the features of science parks. 
 
The students will know a range of physical and human factors which influence the location of science parks. 
 
Students will know how to locate a science park based upon their earlier understanding and will use maps to decide upon the best location for a science park. 
	Students will know that different industries have a range of impacts, both positive 
and negative, at a local, national, and global scale. 
 
Students will know some of the social, economic, and environmental impacts of different industries. 
 

	Employment structures varying between different countries
	Trade
	Russia’s Employment Structure
	Factors affecting trade in Russia

	Students will be able to explain how employment structures vary between developing, emerging and developed countries.



	Students will be able to understand h ow countries trade with each other and explain the factors that influence global trade patterns.






 
	Students will be able to understand Russia’s employment structure and explain the impacts of its major industries.









 
	Students will be able to explain the physical and human factors that affect Russia’s ability to trade with other countries. 
 


	Interconnected world

	Students will understand how employment, trade, development and the environment are interconnected globally.



 
Holland Park School | Year 7 Geography: The Middle East – 7.6 
	World of Work 
	

	Overview  
	This unit of work provides students with an opportunity to develop their place knowledge and understanding of the physical and human geography of the Middle East. Students will explore the region’s location, key human and physical features, natural resources and the factors that influence development.

Students will build upon prior knowledge of development, employment industries and trade by exploring the importance of fossil fuels in the Middle East and how countries such as Saudi Arabia are diversifying their economies. Students will also investigate the reasons why development varies across the region through the study of Yemen, allowing students to consider how physical, historical, economic and political factors influence a country’s development.

This unit allows students to critically engage with current geographical debates about energy security, sustainability, economic development and global inequalities.


	Key words 
	Middle East, region, continent, political map, latitude, longitude, compass points, human features, physical features, population distribution, fossil fuels, crude oil, natural gas, renewable, non-renewable, extraction, exports, imports, economic growth, government revenue, supply, demand, price, exports, imports, diversification, renewable energy, economy, market, relief, climate, population density, settlement, desert, relief, climate, population density, settlement, development, conflict, agriculture, population, development , colonialism, governance, drought, infrastructure, trade, diversification, sustainability, quality of life, development indicators and inequality.

	Key Performance 
Indicators 
 
	· The Middle East is a region, not a continent.
· The Middle East contains countries including Saudi Arabia, Yemen, Egypt, UAE, Qatar, Iraq and Iran.
· The Middle East contains important physical and human features including deserts, rivers, cities and trade routes.
· Natural resources such as fossil fuels are unevenly distributed.
· Fossil fuels are non-renewable resources used for energy, transport and manufacturing.
· Fossil fuel exports have supported economic development in some Middle Eastern countries.
· Supply and demand influence the price and value of natural resources.
· Countries that rely heavily on one industry may experience challenges in the future.
· Diversification allows countries to reduce reliance on a single industry.
· Human and physical factors including conflict, resources and climate can influence levels of development. 


 

	The location of The Middle East
	Human and physical features of The Middle East
	The importance of fossil fuels in The Middle East
	The supply and demand of natural resources
	Introduction to Saudi Arabia

	Students will be able to identify the location of the Middle East and explain that it is a region rather than a continent. Students should be able to locate countries, seas and surrounding continents using maps.
	Students will be able to identify the key human and physical features of the Middle East and explain how they influence where people live.

	Students will be able to understand why fossil fuels are important to the economies of many Middle Eastern countries and explain how they are extracted and used.

	Students will be able to understand how supply and demand affect the value of natural resources and why relying on one industry can create challenges.


	Students will be able to identify the location of Saudi Arabia and explain how its human and physical geography influences population distribution.

	DME Diversification of Saudia Arabia
	Introduction to Yemen 
	Factors affecting development in Yemen
	Diversification and development in The Middle East
	

	Students will be able to explain why Saudi Arabia is diversifying its economy and evaluate the advantages and disadvantages of this strategy.
	Students will be able to identify the location of Yemen and understand its human and physical geography.
	Students will be able to explain the human and physical factors that have affected development in Yemen.
	Students will be able to compare levels of development across the Middle East and explain why economic diversification is important for the future of the region.
	



Holland Park School | Year 7 Geography: Fieldwork – 7.7

	World of Work 
	

	Overview  
	This unit of work provides students with the opportunity to complete a full geographical enquiry within the school environment. Students investigate whether Holland Park School has a litter problem by completing a litter survey and field sketches in the Basement and MUGA.

This unit is valuable because students move beyond classroom-based geography and apply their knowledge practically. Students learn how geographers ask questions, collect primary data, present results, analyse patterns, draw conclusions and evaluate the reliability of their enquiry. This helps students develop the geographical skills needed for future fieldwork at Key Stage 3 and GCSE.

	Key words 
	Fieldwork, enquiry, hypothesis, primary data, secondary data, qualitative data, quantitative data, investigation, methodology, litter survey, field sketch, reliability, validity, bias, sampling, survey, tally, observation, annotation, site, evidence, data collection, data presentation, bar chart, pie chart, percentage, category, graph, title, key, scale, trend, anomaly, analysis, interpretation, conclusion, evaluation, limitation, improvement and recommendation.

	Key Performance 
Indicators 
 
	·  Fieldwork is practical work used to investigate geographical questions or hypotheses.
· A hypothesis is a statement that can be proven correct or incorrect using evidence.
· The stages of fieldwork are: hypothesis, data collection, data presentation, data analysis, conclusion and evaluation.
· Primary data is collected first-hand.
· Secondary data has been collected by someone else.
· Quantitative data involves numbers.
· Qualitative data involves descriptions, opinions or observations.
· A litter survey is a method of collecting primary quantitative data.
· A field sketch is a method of collecting primary qualitative data.
· Graphs help geographers present data clearly.
· Analysis identifies trends, examples and anomalies.
· Conclusions must be based on evidence.
· Evaluations explain how the enquiry could be improved.



	Hypothesis
	Data collection
	Data Collection Fieldwork
	Data Presentation
	Data Overview

	Students will be able to understand the six stages of a geographical enquiry and produce hypotheses for a litter investigation at Holland Park School.
	Students will be able to explain and justify appropriate data collection methods for investigating litter at Holland Park School.

	Students will be able to collect accurate primary data through a litter survey and field sketches in the Basement and MUGA.
	Students will be able to present fieldwork data using appropriate graphical techniques.


	Students will be able to identify trends, patterns and anomalies within fieldwork data.

	Conclusion and Evaluations

	
	
	
	

	Students will be able to raw evidence-based conclusions and evaluate the strengths and limitations of the fieldwork enquiry.
	
	
	
	

































 


